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Retention

First Generation
Retention Overall
and by Group




Overall Retention by Gender and First Gen Status

Average of 2008-2012 starting freshmen cohorts
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Overall Retention by Gender and First Gen Status

Average of 2010-2014 starting transfer cohorts
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Sample Overall Retention by Division and First Gen Status

Average of 2008-2012 starting freshmen cohorts
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Course Outcomes

First Generation
Student GPA and
Intersectionality Effects




GPA Averages in ALL and Selected Large Intro Courses
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Intersectionality in GPA Averages in Large Intro Courses
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Graduation Outcomes

First Generation
Student Graduation
Metrics




Graduation GPA - 2015 through Summer 2017 graduates
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Graduation Percent by Group and Time

Gap between URM and non-URM for 4, 5 and 6 year grad rate
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Teaching Resources

Just in Time Teaching
Materials
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JiTT (Just in Time Teaching)

Promoting First Generation Student Academic Success
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Teaching

Supporting First-Generation University Students Series

This resource comes in three parts: PART 1 focuses on
general strategies for supporting the success of first-
generation students. PART 2 offers a number of specific
teaching strategies that you can implement in your own
classroom. PART 3 discusses strategies for fostering
social integration for first-generation students.

Part 1 Part 2 Part 3 Part 4 Full PDF

http://cee.ucdavis.edu/teaching-support/resources.html
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Promoting First Generation Student Academic Success
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Supporting First-Generation University Students Series
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This resource comes in three parts: PART 1 will focus on general strategies for
supporting the success of first-generation students. PART 2 will offer a number of specific
teaching strategies that you can implement in your own classroom. PART 3 will discuss
strategies for fostering social integration for first-generation students.
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atended andor graduated from colege. Tharekore, ther tarecton wih Ay roprusent an
important source of information on the bocluded aspects of colege He, as wel as guidance on
‘academic preparations, and how to gain socal and cultural capital to become successful college

shudents. Inferactons wit facully have been shown

frst-generation students in college (Wang, 2012, 2014),

10 have a posiive impact on retention of

University of California, krvine (2016). Bost for facuty.
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University of Cafifornia, Los Angedes (2016). First yoar expenence. Retrieved from
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Zamuso-Suarez, F. (2016). 112 in neher place. The Chranicle of Higher Education, Retrieved
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One important way to better support first-generation students is to modify the way we Pk gunirton ioln s ot ity sty o T Caon S e T R o oy Sxpsene
think about them, including our perceptions of the ways their prior experiences and backgrounds S s conou Covmass & oy § A 015 Mownon o o ot it g obeos
influence their engagement (Greenwald, 2012). Greenwald (2012) argues that by thinking of o (Winksiws ot o 2016). e P . 13 ndEm
first-generation students as “pioneers” in their families and their communities, we can better oty cuture First-ganeraton shudents mey not understend the messing of

recognize the unique skills and experiences they bring to our classrooms.

An example of how you might do this in your own classroom is to consider what it means
to be a first-generation student for different students in your class. The first-generation
experience is often perceived to be similar for all such classified students. However, it's
important to recognize that first-generation students are also a diverse group in itself (Engle &
Tinto, 2008): some are low-income, some are minority/non-White, some are disabled, some are
English Learners, some may be undocumented. Keep in mind that not all students share all of
the same ethnic, socioeconomic, linguistic, and cultural characteristics.

Recognize some of your students’ current life situations
Engle & Tinto (2008) emphasize the fact that first-generation students face a variety of
extracurricular challenges to completing a bachelor's degree.
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Challenge

Factors

Considerations

Extensive and
diverse demands
on their time
outside of school

First-generation students often
commute, work many hours, and
have unusual schedules. They may
have part-time enroliment status,
interruptions in their enroliment, and
occasional impediments to their
persistence from family and friends.

Help them with time management by
designing assignments and
timelines that allow for research or
collaboration to be done outside of
class or off-campus. Do not require
the use of resources that are limited
or only available at certain times

Last revised 6/27/17
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Academic Success, Teaching Strategies, Social/Community Integration
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Supporting First-Generation University Students Series
PART 2: Teaching Strategies

In Part 1 of this resource, we discussed some of the common challenges faced by first{
generation university students as they work to complete their Bachelor's degree. Engle & Tintd
(2008) argue that “due to the changing demographics of the United States, we must focus our

efforts on improving postsecondary access and success among those populations who have

iously been ur in higher ion, namely low-i and
studems many of whom will be the ﬁrsl in their families (o go to college” (p. 2). Improvmg the
outt of first-g ) is an p ponsil |I1ty shamd by
faculty, staff, and administrators, and doing so means impl ing ped: gies thg
will ultimately benefit all types of stud (i.e., diverse ic students,
inter d transfer , and English Leamers) (Center for Teaching, Vanderb)
University, n.d.).

This resource comes in three parts: In PART 2, we offer a number of specific teaching

gies that you can il in your own In PART 1 of this resource, we
focused on general gies for supporting the of first-generation students. PART 3
will discuss gies for f ing social integration for first-generation students.

Clarify your expectations

In their study, Collier & Morgan (2008) found that there are often vast differences in
perspectives between faculty and students on expectations for the classroom. These
researchers emphasize the imp: of helping first: ion student learn to master the
role of being a college student. For example:

(= CEE

Supporting First-Generation Unlverslty Students Series
PART 3: Fostering Social and C: gration for First:

Engle & Tinto (2008) highlight the challenges first-generation students face in becoming
engaged socially in campus life, w-m bamers ranging from hours spent working off-campus for
financial to diff g to the is on indep thatis a of
university culture. Yet, in their sludy. Sorla & Steblelon (2012) found that first-generation
students were more likely to be academically engaged if they felt like they belonged arguing
further that “the greater the sense of belonging to the ic and social
students, the more likely it is that students will persist toward graduation” (p. 681).

This resource comes in three parts: In PART 3, we offer strategies for fostering social
ion for first: In PART 1 of this resource, we focused on general
for ing the of first-generation students. In PART 2, we discussed a
number of specsf ic leach:ng strategies that you can implement in your own classroom,

Strategy Explanation

Strategy Explanation

C i high for all of your students, in a supportiv|
way. For first-generation students in particular, communicate that they|
belong in university and that they are capable of achieving at the
highest levels.

Supportively
communicate high
expectations

Design your class to Consider that students who come from college-educated families and

Briefly explain your teaching approach (Winkelmes et al., 2016). This

Explain your teaching helps students understand what they are expected to do to succeed

approach and how your teaching approach will help them learn.
Clarify what different activities are carried out as part of your class anq
Clarify activities what is expected of students in them (e.g., lecture, sections, labs, offiq

hours).

Model what you expect students to do so that students can perform in

Model expectations | 2\ < that meet your high expectations.

those who are first: may and app the
fit a diverse range of classroom in vastly different ways, and may therefore have different
student needs
needs.
Consider i porating collaborative, active | i ivities so that
d can b accult d to their peers and establish new

friendships. Researchers have found that first-generation students may
especially benefit from group-based, collaborative learning

Implement active and | opportunities in the classroom (Engle & Tinto, 2008; Soria & Stebleton,
collaborative activities | 2012, Loes et al., 2017).

For of active | ing ities, see our titled
“Activating Your Lecture: Incorporating Acnve Learning into the Large
Lecture Course” and "Strategies for Covering Content”

Make your assignments and exams more P and
kaelmes etal. (2016) found that providing grealer transparency on assignments
ignificantly impi for first-g 1, b , and
L P ted Some gies for ir ing transpi y include:
ADVANCE Brown Bag Last revised 6/27/17

Implement active learning activities that ask to coll; with
a variety of their peers, and not just their friends in class. Monitor the
language that is used in class so that it does not create in-groups and
out-groups in terms of prior academic experiences

Encourage students
to work with a variety
of their peers in class

Have students discuss personal i and personally-rel
ities, like ricular ities, volur ing, servk
and disclphna-spaciﬁc organizations and activities.

Create opportunities
for personal relevance

Encourage Show interest in your students’ extracurricular activities and
networking and professional networking efforts. This could include building a service
professional learning component into your course, or offering extra credit for

T g events or ing with professi in the field.

ADVANCE Brown Bag Last revised 6/27/17
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Annotated Bibliographies

Main findings

Factors contributing to why low income, first generation students are at more risk for
failure in post-secondary education and recommendations to increase their success

Engle, J., & Tinto, V. (2008). Moving Beyond Access: College Success for Low-Income, First-
Generation Students. Pell Institute for the Study of Opportunity in Higher Education.

Discipline: NA

Description: A comprehensive report drawing on datasets derived from three studies directed by the
U.S. Department of Education’s National Center for Education Statistics (NCES). The report examines
the post-secondary characteristics, experiences and outcomes of low income, first generation college
students (FGS) with the goal of understanding how these factors put this demographic at risk for failure
in post-secondary education.

Method: Data used in this report comes from three studies conducted by the NCES. These include the
National Postsecondary Student Aid Study (NPSAS), which is a comprehensive study examining how
students and their families pay for post-secondary education. It also includes data from the Beginning
Postsecondary Students (BPS) Study, which is a longitudinal study that collected tracked
undergraduate i persi , transfer b institutions, degree completion, and
employment in first-time college students. It also includes data from the Baccalaureate and Beyond
(B&B) study, which is a longitudinal study following students up to ten years following graduation to
explore their educational and employment experiences after graduation.

Sample: This report does not mention then numbers of participants used in the study

Analysis: This report does not mention the analysis methods used in the study
Institution Type: NA

Summary

This comprehensive report provides insight into the characteristics of and risks
associated with increased post-secondary education failure in low-income, first
generation college students (LI-FGS). Compared to their peers in college, LI-FGS are
more likely to be older, female, have a disability, be a minority, be a non-native
English speaker, be born outsides the US, have children and be financially
independent from their parents. LI-FGS are also more likely to start college later,
attend college closer to home, live off campus, attend college part-time, and work full-
time while enrolled. LI-FGS with the following characteristics are at more risk to leave
college without a degree, and include the following: delaying the start of college,
attending part time, working full time while enrolled, having children and/or being a
single parent, having a GED as opposed to a high school diploma, and being
financially independent from their parents. LI-FGS have on average 3 of the risk

factors identified, and only 14 percent of LI-FGS had 0 of the identified risk factors
(versus 50% of peers). Across all institution types, LI-FGS are approximately 4 times
more likely to leave college after their first year compared to peers. After 6 years in
college, only 11% of LI-FGS completed a bachelors degree versus 55% of peers. LI-
FGS are also less likely to aspire to continue past their bachelor degree to purse
advanced degrees in their field of study.

This study also investigated why LI-FGS are more at risk of failure at post-secondary
school. They found that LI-FGS are more often less academically prepared compared
to their peers and are more likely to have to take remedial classes in college. The
authors cite research that this may be due to FI-FGS having less access to a rigorous
high school curriculum, and lack important academic skills like time management and
organization. This, in turn, leads to less confidence in their academic ability, also
contributing to lower levels and performance and persistence in college. This study
also reports that LI-FGS have lower levels of academic and social engagement while
in college, such as extracurricular activities, using support services, studying in
groups, and interactions with faculty. LI-FGS also feel family guilt based on their
perceived separation from their family due to their aspirations to obtain post-
secondary education.

This report also discusses how LI-FGS pay for post-secondary education and
compares it with peers. 76% of financial aid FI-FGS is from federal sources, and of
this 44% is in the form of Pell Grants. FI-FGS of federal aid is also in the form of a
federal loan. FI-FGS also leave college with a higher average cumulative debt load
than peers.

The study also provides recommendations about how colleges can promote success
for their LI-FGS population, including offering support programs to help them transition
to college in their first year, developing systems to alert institutions of ‘warning signs’
to intervene and mitigate them dropping out, and providing additional support of this
population, including tutor centers, learning communities, and supplemental
instruction. This study also recommends that part of improving success in the
population will occur by promoting student engagement and creating a culture of
success in their universities.

Related Studies:

Chen, X., & Carroll, C. D. (2005). First-Generation Students in Postsecondary Education: A Look at
Their College Transcripts. Postsecondary Education Descriptive Analysis Report. NCES 2005-
171. National Center for Education Statistics.
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Discussion

What strengths do our first
generation students bring to
our classrooms?

How do we use them?
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